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Intercultural Competencies in Higher Education:a 
systematic review from 2016 to 2021
Nicia Guillén-Yparrea1* and María Soledad Ramírez-Montoya2

Abstract:  In the present digital age, students and professionals can interact and 
collaborate anywhere in the world through multiple means of communication. This 
article analyzes the scientific evidence of intercultural competencies in higher 
education from January 2016 to August 2021 out of the publications available in 
the Web of Science and Scopus databases. Inclusion and exclusion criteria resulted 
in 325 articles being selected for review. The findings denote the relevance of this 
thematic area in teaching language, international experiences, virtuality, and col-
laborative learning. The approach with the highest incidence was qualitative 
research for case study designs, and the research trends proposed by the authors 
highlight intercultural education and virtual interaction to support global colla-
boration. The present work describes the studies carried out in this field in the last 
six years and aims to be valuable for future research related to educational inno-
vation, the development of intercultural competencies, and international 
cooperation.
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1. Introduction
Due to the global imperative need to take action for sustainable development, well-being, and 
prosperity, all members of the United Nations (UN), through the United Nations Educational, 
Scientific and Cultural Organization (UNESCO), created, adopted, and promoted the 17 
Sustainable Development Goals (SDGs) from 2015 to the present. The importance of understanding, 
contribution, and collaboration among individuals is stated in Goal 17: Partnerships to Achieve 
Goals (United Nations, 2015), calling for strong cooperation among nations worldwide, the only 
way possible to achieve the goals of this 2030 Agenda (UN General Assembly, 2015). This, besides 
promulgating partnerships to potentiate the mobilization of international resources, highlights the 
importance of providing access to science, technology, and innovation (Eurostat, 2022). Open 
science promotes the generation and use of resources in social and cultural fields for co- 
construction by proposing innovative solutions that benefit the public and private sectors 
(Ramírez & García-Peñalvo, 2018). To date, significant collaborations have occurred at the inter-
national level. However, there is still a way to go in teaching to raise awareness of shared 
responsibility and the need to form a global citizenship perspective that encourages voluntary 
contribution and the initiative to work for shared purposes.

Intercultural competency is not limited to intergroup attitudes but also involves awareness and 
knowledge of different world views and the capacity for behavioral flexibility to face them 
(Schwarzenthal et al., 2019). Intercultural awareness is a skill that must be continuously devel-
oped. It is not a fixed objective to be considered separately. On the contrary, observation, analysis, 
and comparison are suggested to sensitize the students toward language and culture, teach them 
to reflect on their different elements, and guide them towards a comparison in which different 
points of view can be recognized, mediated, and accepted (Szczepaniak-Kozak, 2016). Thus, 
interculturality is not defined solely by the geological dimension but is subject to different vari-
ables, such as diversity and the cultural influence of continuous interactions among individuals 
(González Di Pierro et al., 2016). Intercultural competencies integrate a range of complex con-
textual knowledge. Leeds-Hurwitz points out that intercultural competencies are defined as ade-
quate and relevant knowledge about particular cultures (Leeds-Hurwitz, 2017), so it is essential to 
recognize cultural diversity in its multiple manifestations (García-Peñalvo, 2017) and carry out the 
integral development of intercultural competencies for dialogue and comprehensive, deep inter-
actions among individuals from diverse cultural contexts (Zempter, 2018). Three intercultural 
competencies are key in individual preparation for intercultural collaboration: intercultural com-
munication, which refers to understanding and expressing oneself through various forms of com-
munication in a way that makes sense, not only to the speaker/actor, but also to others (Leeds- 
Hurwitz, 2017); intercultural sensitivity, which focuses specifically on understanding and empathy 
regarding differences and possible difficulties when interacting with people from various cultures 
(Swartz et al., 2020) and, finally, intercultural responsibility that demands a shared commitment to 
solidarity, critical cooperation, and respectful dialogue among individuals with different languages, 
cultures, epistemologies, and ethical principles (Guilherme, (2020), as well as moral choices and 
values that apply when participating with others in meetings and during any intercultural 
exchange (Holmes, 2011).

The objective of this study was to review the current scientific evidence regarding developing 
intercultural competencies in higher education to promote professional collaboration. To this end, 
we conducted a systematic literature mapping of the articles published in the last six years, from 
January 2016 to August 2021, following each phase comprising this process. The content analysis 
and results have made it possible to have a broad overview of state of the art on this subject and 
detect gaps and areas of opportunity for future research on the relevant topics and trends that 
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have not yet been investigated, which can be crucial in the proposal of intercultural training 
models.

2. Method
In this study, we conducted a systematic literature mapping (SLM), which analyzed the primary 
studies of the thematic area of specific interest, obtaining evidence on the subject and identifying 
its possible aspects (Kitchenham, 2007). This methodology gave us a view of the available 
literature in a certain period before carrying out a systematic review of the literature (SLR), in 
which more inclusion criteria were applied, thus obtaining a more specific database. In 
a systematic mapping of literature, the same methods of search and data extraction are used 
as an SLR (Kitchenham et al., 2010) to identify, classify, and analyze the selected scientific 
publications to find gaps in the research of the central study topic (García-González & Ramírez- 
Montoya, 2019a). When carrying out an SLM, it is essential to specify the thematic area to be 
reviewed critically in detail to propose a timely line of research that allows identifying the gaps in 
the analyzed studies and the proposed inquiry needs. (García-Peñalvo, 2017).

The effectiveness of the systematic review methodology depends on rigorous compliance to 
each phase of the process. According to Kitchenham, the three stages of a systematic review are 
planning, reviewing, and reporting (Kitchenham, 2007). Based on ideas proposed by some authors 
in previous systematic literature mapping studies, Figure 1 shows the phases determined for this 
study and the actions carried out in each (Fernández-Luque et al., 2021; García-González & 
Ramírez-Montoya, 2019a; Matsumoto-Royo & Ramírez-Montoya, 2019; Montes-Martínez & 
Ramírez-Montoya, 2021).

3. Planning
The first stage of this systematic literature mapping consisted of planning the study. Since the 
thematic area of interest, “intercultural competencies in higher education”, is relatively recent, no 
mappings or systematic reviews of literature about it were found; thus, the need to have a broad 
vision of the subject, formulating specific research questions for the analysis of each study to be 
included in the SLM. Table 1 shows each of the questions generated with their expected answers.

To choose the articles that would make up the study, we determined four inclusion criteria: 
scientific articles written in English or Spanish, articles contained in the Scopus and Web of 
Sciences databases, articles published from 2016 to August 2021, and articles related to inter-
cultural competencies development and higher education. The exclusion criteria were: duplicated 
articles and articles that have not been published in high-impact journals. For this SLM, we chose 
to review the studies published in the last six years to have a database of the most recent scientific 
production. Considering the quality we desired for the study, we only chose articles published in 
high-impact journals.

Planning

• Definition of the 
obejtives

• Definition of the reseach 
questions

• Definition of the 
categories for the answer 
sought

• Definition of the 
inclusion criteria

Conducting

• Primary selection of the 
studies

• Quality  evaluation of 
the studies

• Most relevant data 
extraction

• Organization of the 
database to be analized

Reporting

• Interpretation of the 
results

• Description of the 
results according to the 
research questions

• Validation of the report

• Conclusions about the 
report

Figure 1. Process of this review
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4. Conducting
In the second stage of this study, we searched the articles to be reviewed. Articles were extracted 
from databases that ensured access to high-impact journals such as Web of Science and Scopus. 
To identify the most appropriate search terms, we read and analyzed articles related to developing 
intercultural competencies in higher education beforehand to determine the concepts commonly 
used in the subject. Thus, the main terms in the article search were: intercultural competency, 
higher education, and collaboration. The search was refined by limiting categories, subject areas, 
and language (English and Spanish). In addition, the previously established inclusion criteria were 
applied for the type of study and the publication time range (from 2016 to August 2021). Table 2 
shows the string used for searching in each database.

After extracting search string results, we imported the articles into a reference management 
program to begin the database cleanup process. As shown in Figure 2, the articles with duplicates 
found in both databases were detected and removed. The inclusion and exclusion criteria were 
then applied, resulting in 325 articles that met the requirements of this study.

5. Reporting
In the study’s third stage, we analyzed the selected articles, and each of the results was described 
in detail, answering each research question proposed for this SLM. We validated the report and 
shared the conclusions on the most relevant findings. The database used for this work is available 
at: https://doi.org/10.5281/zenodo.6878603.

Table 1. The research questions of the study
Question Type of response sought
RQ1: What is the research design of the empirical 
studies?

Qualitative, Quantitative, Mixed

RQ2: Which intercultural competencies were analyzed 
in the studies?

Communication, Sensitivity, Responsibility

RQ3: What is the main topic area of the studies? Artistic, Business, Clinical, Digital education, 
Pedagogical, Social, Tele-collaborative

RQ4: What is the keyword that best describes the case 
study?

Behavioral, Collective, Disciplinary, Training

RQ5: Which are the main trends and topics analyzed 
in the studies?

Virtuality, Collaboration, Interculturality, 
Internationalization, Culture, Language, Global, 
Training

RQ6: Which is the most common limitation in the 
studies?

Methodology, Procedure, Approach

RQ7: What are the possible trends to be analyzed in 
the future according to the studies?

Virtuality, Collaboration, Interculturality

Table 2. Search strings of the study
Web of Science
((ALL = (Intercultural competence)) AND ALL = (higher education)) AND ALL = ((collaboration OR professional OR 
multicultural OR training)) and 2016 or 2017 or 2018 or 2019 or 2020 or 2021 (Publication Years) and Articles 
(Document Types) and English or Spanish (Languages) and Emerging Sources Citation Index (ESCI) or Social 
Sciences Citation Index (SSCI) or Science Citation Index Expanded (SCI-EXPANDED) or Book Citation Index—Social 
Sciences & Humanities (BKCI-SSH) or Arts & Humanities Citation Index (A&HCI) (Web of Science Index)

Scopus
“intercultural competence” AND “higher education” AND “collaboration” AND (“professional” OR “multicultural” 
OR “training) AND (LIMIT-TO (DOCTYPE,”ar”)) AND (LIMIT-TO(PUBYEAR,2021) OR LIMIT-TO (PUBYEAR,2020) OR 
LIMIT-TO (PUBYEAR,2019) OR LIMIT-TO (PUBYEAR,2018) OR LIMIT-TO (PUBYEAR,2017) OR LIMIT-TO 
(PUBYEAR,2016)) AND (LIMIT-TO (LANGUAGE,”English”) OR LIMIT-TO (LANGUAGE,”Spanish”))
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6. Results

6.1. RQ1: What is the research design of the empirical studies?
Of the 325 articles reviewed in this study, 70 came from Web of Science and 255 from Scopus; 
a total of 274 empirical and 51 theoretical studies were identified. Of the 274 empirical studies, 
152 were qualitative, 66 quantitative, and 56 were mixed methodology (see, Table 3). The meth-
odology in each study comprising the SLM database was reviewed, analyzed, and grouped into the 
three types of research methodologies. The most common qualitative methodological design was 
case studies with 68%, such as case study [308] analyzing the intercultural competency of 
teaching English as a foreign language, demonstrating how students who already had such 
competency engaged in dialogues with students from other cultures more quickly than students 
without this intercultural competency. Also, case study [160] about the experience of using trans 
literature to teach intercultural communication highlights the better intercultural understanding of 
students with this approach.

Regarding the quantitative method, the most used was experimental design (73%), and the 
least was Quasi-experimental design (6%). For the studies with mixed methodology, the least 
used were sequential exploratory design and sequential transformative design (2% each). Very 
close in percentages were sequential explanatory design and sequential exploratory design, with 
50% and 46%, respectively. Among these were interesting studies such as article [7], which 
investigated the possibility of implementing multidisciplinary and multicultural student teamwork 
with case-based learning and problem-based learning, and article [111], which examined how 
online intercultural collaboration improves the integration of technology, intercultural sensitivity, 
and communication skills in teachers-in-training.

Records after 
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Full-text articles 
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Figure 2. Flow phases of the 
systematic review (Liberati 
et al., 2009)

Guillén-Yparrea & Ramírez-Montoya, Cogent Education (2023), 10: 2167360                                                                                                                      
https://doi.org/10.1080/2331186X.2023.2167360                                                                                                                                                       

Page 5 of 14



It was possible to identify the opportunity and need for empirical research on this subject using 
the mixed methodology that combines the perspectives of qualitative and quantitative analyses, 
which allows identifying the behavior of intercultural competencies in the professional develop-
ment of university students.

6.2. RQ2: Which intercultural competencies were analyzed in the studies?
As part of the specific analysis in the literature review mentioned in the first section of this study, 
we identified which of the three major intercultural competency classifications best fit the research 
reported in each article, either implicitly or explicitly.

The most recurrent competency was intercultural communication (125 studies), explored in topics 
related to the teaching and learning of languages, specifically English as a foreign language (articles 
[32] [59] [177] [277] [308]). Independently, 23 studies explored intercultural sensitivity and 8 about 
intercultural responsibility. 109 of the 325 articles dealt with the three competencies, such as study 
[95] on developing intercultural competencies in European institutions, article [104] on diagnosing 
and understanding the perspective of Portuguese scholars regarding the components of intercultural 
competency, and article [107] that explored the tool of working in intercultural groups as a learning 
strategy among university students. 53 articles related to communication and sensitivity: the most 
common themes were collaboration and multiculturalism. Regarding responsibility and sensitivity, 
there were only 5 and 2 articles, respectively [155] and [174].

This mapping allowed us to visualize the aspects to direct future research efforts to consolidate 
a complete scenario considering these competencies in university academic development.

6.3. RQ3: What are the main topic areas of the studies?
The thematic area in which intercultural competencies were studied in each article was also 
identified (Figure 3 and 4). In the analysis of the development of intercultural competencies to 
promote collaboration on the pedagogical training question and telecollaboration, study [214] 
stood out. It analyzed the assumptions and tensions among students during exchanges and 
international collaboration. Also, article [67] related how it was sought to increase intercultural 
competency in students by participating in international virtual teams to work on a collaborative 
project.

Table 3. Research design of the studies
Qualitative research studies 152
Case studies design 104

Ethnography studies design 8

Grounded theory design 3

Narrative studies design 34

Phenomenological studies design 3

Quantitative research studies 66
Experimental design 48

Ex-post-facto: longitudinal design 14

Quasi-experimental design 4

Mixed methods research studies 56
Concurrent triangulation design 1

Sequential explanatory design 28

Sequential exploratory design 26

Sequential transformative design 1
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To understand the analysis more profoundly, we established the relationships between the 
studies’ thematic areas and their distribution per publication year (Figure 5).

This visualization allowed observing how the main classification of the research topic behaved 
and the most outstanding topic area in each year analyzed to determine the possible future 
behavior and intercultural competency research areas in greater need of development. In 2020, 
it was evident that most publications focused on pedagogy, and you can see the increase in digital 
education, possibly due to the COVID19 pandemic.

6.4. RQ4: What is the keyword that best describes the case study?
To identify the topics explored in each of the 325 studies, we assigned a keyword that best 
describes its content based on the interest of this SLM. Language learning was the most recurrent 
keyword, appearing in 22% of studies, highlighting the learning-teaching of English as a foreign 
language. Among some studies highlighted in this context is article [256] investigating how 
teachers in lower-class institutions in rural China collaboratively explore appropriate strategies 
and resources to cultivate comprehensive English language and intercultural competencies in their 
university students. Article [59] investigated whether implementing television advertisements with 
intercultural messages could improve intercultural sensitivity and positively impact the classroom 
environment in the context of English as a foreign language (EFL) in Iran.

Classifying the different concepts that emerged from the review, we decided to create four 
categories: Training, Disciplinary, Collective, and Behavioral. Figure 6 shows that with 109 studies, 
Collective (purple) was the largest group. This category included studies related to multicultural-
ism and collaborative work. Disciplinary (blue) had 86 studies on specific disciplines, followed by 
Training (green), with 67 studies related to the training of professional students and 63 studies in 
Behavioral (cyan), focusing on topics related to individual behavior.
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This visualization of the keywords that best describe the studies conducted in the last six years 
allowed us to identify the key concepts that are part of the theme of developing intercultural 
competencies in higher education, providing reference guide points to consider future research 
with a more complete and detailed investigation.

6.5. RQ5: What are the main trends and topics analyzed in each study?
Following the analysis of the studies for gaps in the research theme of this SLM, we identified the 
main topics and trends in each of the 325 articles. The topics and trends most mentioned and 
explored in the articles were collaborative learning, intercultural communication competence (ICC), 
intercultural competencies, internationalization, international experiences, English as a foreign lan-
guage, and professional development (Figure 7).

Given the variety of specific concepts in each study and pointing to a broader theme, we could define 
eight categories to achieve a vision of the areas addressed. 24% of the studies contained a theme related 
to Interculturality, from intercultural experiences to intercultural learning. An example is study [126] that 
explores students’ uses and opinions about the design and approach to developing intercultural compe-
tencies through an online telecollaboration tool. Another article [313] examines how intercultural 
communication and the notion of culture are framed in online promotional discourse. In equal percen-
tages (13%) were the categories Internationalization, with articles about international programs, inter-
national education, and international academic experiences, and Language, which groups studies on 
techniques for language learning, in which teaching English language as a foreign language stands out. 
With 15% each were Culture, containing articles that analyze cultural competency and intelligence, 
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the year of publication
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multiculturalism, and cross-cultural learning, and Training, with studies on training and learning strate-
gies. On the other hand: Collaboration (8%) covered topics on collaboration strategies and, mainly, 
collaborative learning; Virtuality (7%), including content about virtual experiences and work teams; and, 
finally, the Global group (6%), in which articles dealt with global competition and the path to current 
globalization.

Knowing the groups of topics and trends addressed in the research allows us to keep in mind 
what has already been explored and from what perspective it was analyzed to project future 
studies that combine themes and investigate trends from different angles to have a broader 
panorama of intercultural competencies in the topics in question (Figure 8).

6.6. RQ6: What is the most common limitation of the studies?
At 22%, the most recurrent limitation in the studies was the sample size. From the review of the 
articles, the main limitations that the authors exposed and should be considered in future studies 
were identified; we grouped them into three categories, as shown in Figure 9:

● Methodology (blue): In 111 studies, the authors expressed the need to implement some other 
research method or indicated the lack of information from the methodological research design.

● Procedure (green): 116 articles with limitations were identified at the time of the study. These 
included the sample size, the preparation that could have been given to a large part of the sample, 
the information collection, and the lack of trustworthy information collected.

● Approach (purple): 98 studies in which subjectivity in interpreting the information collected was 
highlighted, alluding to the influence of who collected the data, especially in studies with 
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a qualitative methodology. Also, in the analysis of intercultural studies, in which it was sought to 
observe the interaction between cultures, the data collection represented only part of a cultural 
sample (for example, only one culture was involved).

It is clear that there is a need to investigate this topic with a mixed methodology, allowing 
qualitative and quantitative information in the results. Also needed are a considerably large 
sample to achieve a general analysis, avoiding the subjective interpretation of the information 
collected in each study and involving students from different cultures to investigate the diverse 
perspectives on intercultural competencies.

6.7. RQ7: What are the possible trends to be analyzed in the future according to the studies?
The most recurrent topic proposed to investigate in the future was intercultural education, such as 
the study [263] that explores whether undergraduate students in a multilingual and multicultural 
institution manifested a cross-cultural competency developed during university, and article [265] 
that investigates whether working in culturally mixed groups can contribute to developing stu-
dents’ intercultural competency.

Following the line of this work, to define the areas of opportunity to be explored in the subject of 
interest in developing intercultural competencies in higher education, we established three main 
categories:

● Interculturality: 73% of the studies proposed the need to explore different aspects of topics related 
to the development of competencies, knowledge, and intercultural training, as well as intercultural 
experiences. An interesting aspect that emerged during the analysis was the predominant sugges-
tion of intercultural training for professionals in the health sector.

● Virtuality: in 16% of the articles, the authors presented the feasibility of deepening the investigation 
of topics that combine interculturality with digitalization and virtual learning environments.

● Collaboration: 11% of the studies, to properly understand and identify the factors that lead to 
interactions among professional students, mentioned the opportunity to investigate topics on 
collaborative learning, the means of collaboration, and collaboration at a global level.

Table 4 shows an overview of the thematic trends related to developing intercultural and global 
competencies in higher education and specific guidelines for researchers’ future studies to contribute 
knowledge and enrich already known knowledge. These topics were proposed by the various authors of 
the 325 articles analyzed and determined by the authors of this mapping based on the suggestions and 
reflections found when reading the studies.

7. Discussion and conclusions
Intercultural competencies and intercultural collaboration in higher education are of great 
interest to researchers, approaching different aspects with particular perspectives and con-
texts. Based on Figure 3, it can be determined that there is a specific need to explore the 
development of intercultural responsibility competency. Also, intercultural competencies have 
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been chiefly analyzed in the pedagogical context. Moreover, the relevance of this theme is 
identified in the area of health (Figure 5), where studies indicate the opportunity to develop 
competencies in sensitivity, communication, and intercultural responsibility among health care 
specialists so that they have better patient interactions, understanding and guiding them, 
going beyond the language, creating empathy and emotional bonds (Table 4). The individual 
must understand differences and possible difficulties when interacting with people from differ-
ent countries or cultural contexts (Campbell, 2016). This implies that it is essential to consider 
professional training that provides individual knowledge and global empathy.

Mixed methods allow us to investigate topics from both a quantitative and qualitative perspective. 
Table 3 shows that a smaller percentage of empirical studies were carried out with a mixed methodology, 
and a high percentage of the studies in the period analyzed used a qualitative methodology. Figure 9 
indicates the limitations identified by the authors who have explored the topic of interest, recognizing the 
need for attention to the methodology to be implemented and care in managing information and 
interpreting the information collected. In the mixed methodology, researchers intentionally integrate 
or combine quantitative and qualitative data instead of keeping them separate. This allows for maximiz-
ing the strengths and minimizing the weaknesses of each type of data (Meissner et al., n.d.). The 
opportunity to investigate intercultural competencies through mixed methods for process depth and 
constitution due to the findings of empirical studies is then exposed.

Globalization invites us to meet, share and collaborate with people from anywhere in the 
world, and thanks to technological advances and countless communication tools, this has 
become possible. Figure 6 shows that language learning has been a leading subject of studies 

Table 4. Possible trends and topics to be explored
Virtuality 52
Intercultural virtual collaboration 25

Virtual intercultural development 9

International online experience 8

Virtual learning 10

Collaboration 36
Collaborative learning 13

Collaborative Online International Learning (COIL) 8

Global collaboration 8

Telecollaborative international exchange 7

Interculturality 237
Intercultural development for healthcare 
professionals

14

Intercultural collaboration 9

Intercultural communication 7

Intercultural intelligence 5

Intercultural global classroom 5

Intercultural development 39

Intercultural education 59

Intercultural awareness 30

Intercultural language learning 23

Intercultural experiences 46
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in which the analysis of intercultural competencies has been conducted, explicitly pointing to 
intercultural communication competency. Intercultural encounters and experiences are pro-
minent in professional collaboration; searching for these encounters is more feasible thanks 
to growing technological advances, digital media, and virtual environments (Figure 7). The 
principal challenge is to design collaborative learning to facilitate all skills and promote 
collaboration in digital environments (Kolm et al., 2022). The door remains open to focus 
research efforts investigating intercultural and global competencies integrally through colla-
borative learning.

The need for international collaboration to develop action plans for solving global problems is 
imminent. Table 4 shows how 237 of 325 articles proposed investigating some topics related to 
interculturality, including education, encounters for forming these competencies, and recogniz-
ing their importance for promoting intercultural collaboration to attain shared objectives. 
Intercultural competencies allow the individual to have the proper knowledge and understand-
ing of different cultures and interact and relate effectively in various multicultural environments 
(Guillén-Yparrea & Ramírez-Montoya, 2020). Out of this review, it could be determined that it is 
still necessary to investigate the subject from a comprehensive perspective, considering the 
means of communication and the quality of international interaction for teamwork, union, and 
cooperative search for solutions to global problems.

8. Implications
This systematic literature mapping provides a broad vision of the theme of intercultural and global 
competencies in higher education and collaboration. Scientific evidence supports the results 
indicating the research opportunity, from methodological gaps to specific trends, areas of knowl-
edge and development, and relevant concepts to consider for future research and proposals 
concerning this versatile theme.

As mentioned throughout the study, intercultural competencies enable students to meet 
with individuals from different cultural contexts, favoring the exchange of ideas, empathy, 
respect, and effective cooperation when working in multicultural teams. This study allows to 
visualize in a clear and objective perspective the importance of intercultural competencies in 
higher education to promote professional collaboration in an international way, pointing out 
the gaps that exist in the empirical research previously carried out and the tendencies that it 
is suggested to analyze to formulate better pedagogical and experiential proposals for the 
development of these competencies in university students. The information shared in this 
study is therefore of value and notable contribution, not only for those who are already 
researching this topic, but also for each one of the people who are part of the academic 
communities that seek to adapt the educational system so that their students are properly 
prepared for the demands and needs of the actual global world.

9. Limitations and recommendations
A study limitation is that only two databases were consulted, which could have limited the 
scientific evidence reviewed and restricted the search terms used in each database. It should 
also be considered that the categories used to group the different topics and trends, and the 
limitations identified in the studies, were the authors’ decisions.

For future study recommendations, we point out that this article presents a synthesized vision of 
state of the art in research on intercultural competencies in higher education to encourage 
professional collaboration. It invites researchers interested in this thematic area to conduct 
a scientific inquiry into the trends arising from this systematic mapping of literature and the 
possible aspects not yet explored in their entirety.
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